
CHAPTER 1

Qualitative Research
and Habits of Mind �

Story is far older than the art of science and psychology and will
always be the elder in the equation no matter how much time
passes.

—Clarissa Pinkola Estes
Women Who Run With the Wolves (1996)

Because the researcher is the research instrument in qualitative research
projects, it is important for the researcher to practice and refine tech-

niques and habits of mind for qualitative research. Habits of mind in this text
will include observation habits, interview habits, writing the researcher
reflective journal habit, the narrative writing habit, the habits of analysis
and interpretation, and the habit of writing poetry found in the interview
transcripts. In addition, the creative habit and the collaborative habit will
also be discussed. Combining and working on all these habits will also pre-
pare you to be a reflective researcher in terms of Internet inquiry along with
the issues surrounding the use of blogs as data and representing data in
visual format and visual text, all with an eye toward the ethical questions
embedded in our research approaches. You need to fine-tune your observa-
tion skills, your interviewing skills, and your narrative and poetic writing
skills, and this edition of the book will provide exercises to assist you in this
journey on the path to being a better qualitative researcher. In addition, in
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2 “STRETCHING” EXERCISES FOR QUALITATIVE RESEARCHERS

this technology-centered world, you need to know how to use and critique
the latest technological artifacts that may or may not make your work eas-
ier. In fact, you need to practice like a dancer warming up.You need to reflect
on what works for you, like a yogi who meditates and stretches before class
begins. All these bodily activities help to jump-start your brain, the primary
center for you, the research instrument. Thus, you need to practice seeing
what is in front of you. You need to practice hearing the data, that is, listen-
ing skills to hear what your participants are telling you.You need to flex your
arm muscles and write in both narrative and poetic forms. In other words,
you have to be present in the study. Like the dancer and practitioner of yoga,
you need the body to reflect what the mind can produce. In this third edition,
I rely on continuing work in the classroom and in the field along with my
ongoing dialogue and debate with my students. As a teacher of qualitative
research methods, I have been fortunate to have been both inspired and
tested by my doctoral students. No matter what the geographical setting, the
questions they have raised remain nearly the same:

1. How can I become a better qualitative researcher?

2. How can I improve observation skills?

3. How can I improve interview skills?

4. How can I become a better writer?

5. What can I do with these skills?

Most recently, another question has been forthcoming:

6. Can I get a job as a qualitative researcher? (Of course!)

Realizing that the first five questions have no easy answers and realizing
that there is no one way to respond to these questions, I am using the con-
cept of stretching exercises once again to frame this third edition as a
response to my students’ questions. I have written elsewhere (Janesick,
1994, 2000, 2001, 2007) using dance as a metaphor for qualitative
research design and would like to extend that metaphor by using the con-
cept of stretching. Stretching implies that you are moving from a static
point to an active one. It means that you are going beyond the point at
which you now stand. Just as the dancer must stretch to begin what even-
tually becomes the dance, the qualitative researcher may stretch by using
these exercises to become better at observation and interview skills, which



eventually solidify as the research project. These are meant as a starting
point, not a slavish set of prescriptions. Also, in yoga, stretching is critical
because you stretch not just the body but the mind as well. In fact, in yoga,
every cell is activated by a series of asanas, or postures. The idea is that by
activating your cells through stretching, breathing, and successive pos-
tures, you not only stretch the body but you also stretch emotionally, men-
tally, and spiritually. As a qualitative researcher in training, so to speak, you
will grow in many ways as well. In fact, no matter how many tweets, twit-
ter accounts, Facebook postings, blogs, or web-based activities you the
researcher in training participate in, in the end, you still need to rely on
yourself as the research instrument and rely on the two basic techniques of
all qualitative work, observation and interviewing. In this book, you will
find exercises to assist you in your development and hopefully assist in your
definition of your role as a researcher.

�� Identifying Habits

As a starting point, I see these exercises as part of  shaping the prospective
researcher as a disciplined inquirer. Disciplined inquiry, a term borrowed
from the renowned educator and philosopher John Dewey (1859–1952),
assumes that we begin where we are now and, in a systematic way, proceed
together to experience what it might mean to inquire. Furthermore, his
notion of  “habits of  mind” resonates here. In this case, practice exercises
are used to help in identifying a disciplined inquiry approach and to develop
habits of  mind. To use ballet as an example, the ballet dancer in training
takes a series of  beginning classes, intermediate classes, and various levels
of  advanced classes before going to performance en pointe. There is no way
an individual can skip from beginning to advanced stages in ballet, or in
modern dance, for that matter. In fact, the modern dance student is often
required to study ballet at advanced levels in order to have a stronger abil-
ity to do modern dance. So it is with yoga. You can imagine that in a disci-
pline where your goal is to integrate breath, body, mind, and spirit, you
must proceed through levels of  beginning, intermediate, and advanced
study. It is the same for you, the qualitative researcher in training. You work
toward developing as a qualitative researcher by developing habits of  mind
to enable you to move toward your goal.

One has to develop habits and skills and train the body incrementally.
Likewise, the qualitative researcher has to train the mind, the eye, and
the soul together as a habit. By doing these exercises, we allow for an
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interchange of  ideas and practice, self-reflections, and overall evaluation of  one’s
own progress through each of  the chapters described in this text: (a) the obser-
vationand writing habit; (b) the interviewing and writing habit; (c) the creative
habit; and (d) the analysis habit, which include making sense of  the data,
ethics, intuition, interpretation of  data, Internet inquiry, and interaction with
the Institutional Review Board (IRB). By assuming a posture of  disciplined
inquiry and assuming development of  sturdy habits of  mind, the prospective
qualitative researcher is an active agent. This is not about memorizing a for-
mula. Nor is it about dropping into a research project and finishing up quickly.
This is about constructing a critical space for serious observation and inter-
view skills habits and development of  those habits. By actually constructing
this space, the prospective qualitative researcher automatically begins a labor-
intensive and challenging journey. This is like the journey of  a dancer from
first dance class to performance, or a student of  yoga from beginning stretches
to amazing handstands, backbends, headstands, and other postures that truly
test the body and mind at every known level. This requires time, patience, dili-
gence, ingenuity, and creativity, all of  which are required for the qualitative
researcher. Just as a dancer keeps track of  movement phrases and critiques on
performance, in the exercises described here, you will also keep track in a
researcher reflective journal throughout the use of  this book to reflect upon
your own habits of  mind as they develop.

�� Getting Feedback and Writing About It

Consequently, some exercises here may also provide a way to work on the
role of  the researcher by helping researchers to know themselves better. This
can be helpful only when researchers are engaged full-time with participants
in the field. Participants will trust the researcher if  the researcher trusts him-
self or herself. It goes without saying that the researcher must have a solid
knowledge of  the self. One of  the great things about graduate study is that if
done correctly the student should grow and change remarkably. I have often
remarked that graduate school is for stretching the mind and using parts of
the brain that have not been used so actively previous to graduate study.
One of  the great things about teaching is watching that process unfold. Also,
I like to think of  the classroom as something of  a studio space, a laboratory
if  you prefer, to see the various levels of  habits of  mind displayed in behavior.
Graduate school or any learning space allows for the practice of  the exercises
and allows for space to fail, to receive feedback, and to redirect. Just as in a
dance studio or yoga studio, constant feedback is given to allow for progression
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toward performance, so too in the studio of  the qualitative research class-
room, is there a space for critique, feedback, and redirection and not just
from the instructor but from fellow researchers in training. The feedback
loop is essential in this process. The dancer as artist is accustomed to the con-
stant feedback loop of  performance, critique and feedback, redirection, and
then a new performance. After that performance, we do it all again with feed-
back and redirection to the next level. Another good example to illustrate this
point can be seen in the performances at the Olympics. Judges assess the ath-
letes through a rating system. They give feedback with that score, and then
the coaches of  the athletes go in-depth into the redirection for the next time
around. The athlete has to take part in the redirection or suffer in the ratings.
All of  this conveys a sense of  action, dynamism, and movement forward. So
now, we can begin on the habits we need to develop to become a qualitative
researcher and refine existing habits.

�� Finding Your Theoretical Habit

Research is an active verb. It is a way of  seeing the world that goes beyond
the ordinary. Thus, this series of  practice exercises is designed to help learn-
ers along the way. In any class, there are beginners, midlevel learners, and
advanced learners. The exercises written here help individuals find them-
selves in terms of  their levels of  expertise in observation, interviewing, writ-
ing, and analysis. This also requires self-knowledge.

These exercises are not a formula. I created them, and I have tested them
for years. They resonate with students, and they work for me, provided stu-
dents make the effort to really go the distance. In that sense, the qualitative
researcher starts with two basic questions:

• What do I want to know?
• What set of  techniques do I need to find out what I want to know?

This is the starting point for any research project. In qualitative work, the
fact that the researcher is the research instrument requires that the senses be
fine-tuned. Hence, the idea of  practice on a daily basis sharpens the instru-
ment. Many individuals can look at something and not see what is there. It is
my goal to have readers of  this text try to sharpen the following skills:

• Seeing through the habit of  observation
• Hearing through the habit of  interviewing
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• Writing as a habit (researcher reflective journal, narrative writing,
and poetry)

• Conceptualizing and synthesizing as a habit of  mind (developing mod-
els of  what occurred in the study)

• Communicating through ordinary language
• Reflecting on Internet resources and tools that may help in refining

yourself  as the research instrument

One of  my dance teachers once said that dancers are, in the end,
architects of  movement. So, before an architect builds a building, he or
she must understand, for example, the use of  structure and the grammar
of  architecture, steel, plastic, and stone. Likewise, the qualitative
researcher must understand the functions and feel of  observations,
interviews, writing, and so on, before the final written report of  the
study is created. Prior to that, the researcher also needs to know the the-
oretical foundations that guide his or her research. In this book, exer-
cises are designed to allow for finding your theoretical framework. What
is the ology or ism that guides you? Is it phenomenology? Is it social
reconstructionism? Is it feminism? Is it critical theory in any of  its forms?
Your job by the end of  this book and at the end of  your researcher reflec-
tive journal artifact is to identify and describe the theory that guides
your work and why and how you might use that to inform your observa-
tions, interviews, and writing.

I have found that learners respond to being actively involved in these
practice exercises for a number of  reasons. They have told me that these
exercises strengthen their confidence, imagination, and ability to cope with
field emergencies. (See Appendix B for reflective journal samples.) In addi-
tion, students appreciate the fact that all of  these exercises are under-
standable, because the language used to describe them is ordinary
language. I have always found students more responsive and enthusiastic
when ordinary language is used to include them in the active engagement
of  qualitative research. They are more excited about theory, practice, and
praxis when they are not excluded from the conversation. The reader of  this
text will see that the exercises are described in ordinary language, following
in the tradition of  bell hooks (1994), who pointed out that any theory that
cannot be used in everyday conversation cannot be used to educate. In addi-
tion, the actual experience and practice of  these exercises in observation
and interview activities often help to allay fears and misconceptions about
conducting qualitative research projects. Four of  the most common mis-
conceptions stated in classes or workshops are the following:
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• Doing qualitative research is easy, and anyone can do it. Many stu-
dents actually tell me that they are sent into my class because they
were told it is easier than doing statistics. They then discover how
qualitative research projects are time intensive and labor intensive.

• You should only learn qualitative research methods to augment quan-
titative work. In fact, this is a most woodenheaded notion. I find myself
constantly working upstream to counter this default notion of
research, that research must first be quantitative.

• Most people can do interviews and observations with little or no prac-
tice. Because in the workplace an individual may interview someone at
the Auto Vehicles Bureau, there is an assumption that all interviewing
is the same. By contrast, in the dance world, one would never attempt
a performance without years of  training, practice, and movement
through beginning, intermediate, and advanced-level class work.

• Anyone can write a journal with no practice, preparation, or quiet
time. Writing takes time and practice and should be a daily ritual if
you are to effectively communicate your findings from a given study.

In a sense, this text is a response to these four misconceptions. I see these
exercises as an opportunity to continue the conversation with individuals
who want to take the plunge and develop strong habits of  mind that allow for
developing observation and interview skills. This of  course means developing
habits of  mind for vigorous descriptive writing and powerful poetic writing if
need be.This is one approach to learn qualitative research methods. Although
I have used these exercises with doctoral students in education and human
services, there is the continuing hope and possibility that beginning
researchers at the master’s degree level may also find these exercises useful,
not only in education and human services but in other disciplines as well.

�� Developing Habits of Mind

I engage learners in these exercises over a period of  15 weeks, the artificial
constraint of  the given semester time line. In the best of  all possible worlds,
I would prefer a year or more, perhaps 3 semesters or even 3 courses of
work time. I try to divide the course over the 15 weeks into 5 major habits:

1. The Observation and Writing Habit. Here, observation and narrative
writing are connected, demanding time in terms of  preparation and
implementation and space for feedback and rewriting.
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2. The Interview and Writing Habit. This includes both narrative and
poetic writing. Interviews may be rendered in poetry constructed
from the data, found data poems, or evocative poems, sometimes
called evocative texts prompted by all the data sets.

3. The Reflective Journal Writing Habit. This allows for specifying all that
encompasses your role as the research instrument.

4. The Analysis and Interpretation Habit. Here, time is needed for think-
ing, rewriting, and eventually constructing a model of  what
occurred in your study. This may also involve critical use of  software
or Internet data resources.

5. The Creative Habit. This is where intuition and creativity come into
play and should be documented in addition to detailed documenta-
tion of  any ethical issues that arise in a given study.

Learners simultaneously design, conceptualize, and conduct a ministudy.
Within the study, the learner must conduct interviews and observations and
keep a researcher reflective journal. During the first third of  the class, learn-
ers practice exercises in and out of  class that focus on observation, writing,
getting feedback, rewriting, and the role of  the researcher. The next third of
the class is spent on interviewing exercises and practice in ongoing analysis.
The learners also share their journals-in-progress with one another in
small groups. Here, students may wish to create poetry from the interview
data from documents received from participants in the study and from
their own researcher reflective journals. The final third of  the class is
devoted to the final analysis of  data, issues regarding intuition in research,
and ethical issues. Ideally, the observation exercises and role of  the
researcher exercises are practiced for about 5 or 6 weeks, at which point
the learners are asked to develop a plan in writing for their ministudies.
Then, as they go into the field, they work simultaneously on interview
exercises and role of  the researcher exercises for the remainder of  the
semester, all the while reading selected books and articles in the area. They
immediately begin to keep a written record in the form of  a researcher
reflective journal in order to keep track of  their thoughts about the read-
ings and engagement with the written text. This also prepares them for
entry into the field. Although this series of  exercises grew out of  my work
with students and workshop members, surely others may be interested in
this book. Likewise, the reader of  this text can be immersed in these exer-
cises at any pace he or she may choose. However, as my meditation teacher
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once told me, “it takes thirty days to develop a habit.” Similar to John
Dewey’s concept, the learner has to develop the habits of  mind that allow
for being better at writing, interviewing, and observing. Also, in the social
world, because of  the vast number of  hours spent at the computer, online,
video gaming, Facebooking, tweeting, and all the investment in Internet
time frames, prospective researchers are using parts of  the brain that do
not typically engage what is needed to observe and see or to interview and
hear. I am almost convinced that even creativity may be at risk if  web-
based activities distract from development of  the research instrument,
you, the researcher. Basically, this book is an attempt to begin a conversa-
tion with individuals who may not have had the time, energy, or interest in
practicing qualitative techniques but are now ready to jump into the stu-
dio of  the social world and stretch. Of  course, there are always complica-
tions. For example, just the number of  terms used to refer to qualitative
research alone could confound anyone. Take a look at the list in the fol-
lowing section.

�� Terms Used to Describe Qualitative Research

The terms on the next page are just those I find myself  using when working
with students on their research projects. It is not exhaustive. The point of
listing them is to alert the reader to the numerous terms. Just as there is no
one way to learn ballet or no one way to learn yoga, there is no one way to
learn how to be a qualitative researcher. Find your personal velocity. Which
approach resonates with the person you are? When you know that, learn all
you can about that approach. By now, there are many examples in text-
books, articles, the World Wide Web, and dissertation abstracts to name a
few resources. Then, like the dancer and the yogi, practice, practice, prac-
tice. Practice also includes feedback, critique, redirection, and rewriting.
For example, I took my first yoga class in 1976, a hatha yoga class. Since
then, I have taken classes in Bikram yoga, Ashtanga yoga, Iyengar yoga,
and kundalini yoga. Yet after all this, I have returned to totally immerse
myself  in hatha yoga. I returned to my starting point. So, from my experi-
ence, I suggest you find your niche from the approaches listed above. It is
surely not meant to be all inclusive but rather a starting point for under-
standing the complexity of  qualitative research approaches. I refer you to
Qualitative Inquiry: A Dictionary of  Terms by Thomas A. Schwandt (2001)
for more definitive information. In addition, qualitative work has certain
characteristics, such as the following.
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Some Terms Used to Identify Qualitative Work
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Action research

Webography

Case study

Descriptive study

Ecological study

Narrative study

Ethnography

Field research

Historiography

Interpretive
interactionist 
study

Life history

Netnography

Interpretive policy
analysis

Microethnography

Narrative research

Oral history

Autoethnography

Ethnoarcheology

Teacher research

Philosophical analysis
study

Portraiture

Furthermore, in qualitative work, certain questions resonate with the
techniques and approaches we use. By the questions we ask, we are suited
to qualitative work. In the following list of  characteristics of  qualitative
work, you may see a reflection of  the kind of  questions suited to you, the
qualitative researcher.

�� Characteristics of Qualitative Work

1. It is holistic: It attempts to understand the whole picture of  the
social context under study; in education at least, we have tram-
pled on this unmercifully. Often individuals call their work qual-
itative when in fact it is not. This is due to the fact that they ask
questions ill suited to any of  the main qualitative approaches.
They do not use the foundational frameworks for qualitative
work either.

2. It looks at relationships within a system or subculture: Again, this
relates to the holistic nature of  qualitative work. There is nothing
qualitative about doing a survey on SurveyMonkey and adding one
question that requires a sentence or two. You will simply get a sen-
tence or two of  narrative, verbal, self-report data. Yet time and
again, individuals will call their studies qualitative without meeting
the rigorous standards of  qualitative work.

3. It refers to the personal, face-to-face, immediate interactions in a
given setting.



4. It is attentive to detail and focused on understanding the social set-
ting rather than predicting and controlling.

5. It demands equal time in the field and in analysis; often individuals
rush to meet a deadline and in their haste forget to analyze what is
in front of  them.

6. It incorporates a complete description of  the role of  the researcher;
too often this is forgotten or recklessly done. The description of  the
role of  the researcher must incorporate the biases, beliefs, and val-
ues of  the researcher up-front in the study. In addition, the actual
specifics should be described as to the number and types of  obser-
vations and interviews, length of  interviews, how transcripts were
completed, how documents were collected and used, and so on.

7. It relies on the researcher as the research instrument.

8. It incorporates informed consent documentation and is responsive
to ethical concerns in the study.

9. It acknowledges ethical issues in fieldwork with a complete discus-
sion of  these issues.

10. It considers, in many cases, participants as coresearchers in the
project.

11. It tells a story in narrative or poetic forms.

12. It is useful for the reader of  the research in terms of  the coherence,
cohesion, insight, and actual words of  the participants.

I must return here to the metaphors of  yoga and dance. Dance as an art
form is one of  the most rigorous and demanding of  the arts. For one thing,
physical tone and health are critical to the survival of  the dancer. The
hours of  working out are not just physical, because the physical and mental
connections engage the dance artist totally. The dancer’s life is short in terms
of  performance due to dependence on a superbly functioning instrument—
the body. The only practice that is more demanding is the serious study of
yoga. I mention all of  this to punctuate the fact that the discipline and
desire of  the dancer and the yoga student are persistent and indomitable,
much like the qualitative researcher. As a professor of  qualitative research
methods, as a former choreographer and dancer, and now as a student of
yoga, I see the role of  the researcher as one characterized by discipline, per-
sistence, diligence, creativity, and desire to communicate the findings so as

Chapter 1  Qualitative Research and Habits of Mind 11



to reflect the social setting and its members. This is like the dancer who
reflects the dance and the yogini, or female yoga practitioner, who reflects
inner growth and outer physical strength and endurance. Likewise, quali-
tative research methods are related to dance in another way, in that the
body is the instrument of  dance and the researcher is the research instru-
ment in qualitative work. Furthermore, in yoga, the body and mind are
integrated in all movement, work, and meditation in order to walk in
balance of  all phases of  living.

�� Questions Suited to Qualitative Research Methods

1. Questions of  the quality of  a given innovation, program, or curriculum

2. Questions regarding meaning or interpretation

3. Questions related to sociolinguistic aspects of  a setting

4. Questions related to the whole system, as in a classroom, school,
school district, and so on

5. Questions regarding the political, economic, and social aspects of
schooling or society

6. Questions regarding the hidden curriculum

7. Questions pertaining to the social context of  schooling, such as
race, class, and gender issues

8. Questions pertaining to implicit theories about how the social
world works

9. Questions about a person’s views on his or her life and work

10. Questions that are viewed as controversial

11. Questions related to public policy

�� Using Theory in Qualitative Research

As the reader is most likely aware, in qualitative work, theory is used at every
step of  the research process. Theoretical frames influence the questions we
ask, the design of  the study, the implementation of  the study, and the way we
interpret data. In addition, qualitative researchers develop theoretical
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models of  what occurred in a study in order to explain their findings, warts
and all. Qualitative researchers have an obligation to fully describe their the-
oretical postures at all stages of  the research process, just as the choreogra-
pher fully describes and explains each component of  a dance plan. As a
choreographer, I was always looking for the asymmetrical movement in
order to tell the story in some kind of  symmetry. This is what I hope these
experiences will help the reader to accomplish. Like the student of  yoga, who
works for unity in mind, breath, and body, the qualitative researcher ulti-
mately is looking for this unity in the end in the final written report.

Speaking for myself, I have had many influences throughout my career,
but the most notable influences from my own experience as a teacher
include the work of  John Dewey on education and art as experience, aes-
thetics, and habits of  mind. In addition, I’ve looked to the work of  Elliot
Eisner on arts-based approaches to educational research and connoisseur-
ship; critical pedagogy, cultural studies, and the work of  Henry A. Giroux,
Joe Kincheloe, and Shirley Steinberg; feminist theory and the work of  Jane
Flax and bell hooks; and postmodern sociology and the work of  Norman
Denzin. My former dance instructors and the texts written by my past
teachers—Erick Hawkins and Merce Cunningham, Martha Graham and
various teachers from her school, Margit Heskett and teachers from the
Twyla Tharp school—have made a deep impression on my work. I call
myself  a critical, postmodern, interpretive interactionist with a feminist
artistry. In addition, the works of  Paolo Freire and Myles Horton have influ-
enced my thinking. Horton’s idea that we have our own solutions within us
fits perfectly with interpretive work. Likewise, Freire’s education for freedom
is identical to Merce Cunningham’s philosophy of  dance. My own qualita-
tive research projects have been guided by the theoretical frames of  inter-
pretive interactionism and critical pedagogy. This does not mean that other
frameworks are incompatible or not useful. I have great affinity for phe-
nomenology as described by Max Van Manen, the work of  Valerie Yow on
oral history, and the work being done in medicine by Atul Gawande in terms
of  narrative case studies. In qualitative research methods, of  course Harry
Wolcott, Norman Denzin, Yvonna Lincoln, Egon Guba, Judith Pressle, Irene
and Herbert Rubin, and Valerie Polakow have influenced me in many ways.

A great deal of  the debate over qualitative methods has to do with the
issue of  theory and its place in the research project. I would characterize this
as a struggle of  values. Many feel there is definitive knowledge about how to
proceed in research substantively, theoretically, and procedurally. Others see
research as a way to pursue moral, ethical, and political questions. I ask
learners to think about and read many texts to get a feel for what resonates
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with them, what makes sense given their points of  situation in doctoral stud-
ies. I often say that, in order to do qualitative research, you must accept that
there is no universal truth, that all findings are tentative and context based,
and that we live in an irrational and chaotic world. For those who want a
neat and tidy social world, this is definitely not for you. We begin with a seri-
ous and prevailing curiosity about the social world. The focus is on formu-
lating good questions. Many scientists, artists, and writers agree that
formulating a question and problem is the essence of  creative work. As
Einstein and Infeld (1938) said:

The formulation of  a problem is often more essential than its solution,
which may be merely a matter of . . . skill. To raise new questions,
new possibilities, to regard old questions from a new angle, requires
creative imagination and marks real advances in science. (p. 35)

What this means for the purposes of  this book and the study of  qualita-
tive research methods is that we transform ourselves by looking and seeing
what is before us in our observations. In addition, we hear the data as it is
spoken to us in interviews. We refine our narrative writing skills to be able
to put forth a trustworthy, credible, and authentic story.

The world for the qualitative researcher is tentative, problematic, ever
changing, irrational, and yes, even chaotic. Many qualitative researchers
see research as participatory, dialogic, transformative, and educative. It may
be a constructivist, critical, and transformative approach to research. In
this text, I am using the metaphor of  stretching in dance and yoga as an art
form to illuminate some of  the many components of  qualitative work—
observation skills, interview skills, and the role of  the researcher skills—in
order to arrive at that level of  participation, transformation, and education.

�� Artistic Approaches to Qualitative Research

There is a long and embedded theoretical history for me starting with John
Dewey’s (1958) Art as Experience (AAE). In fact, for Dewey, art was not about
daydreaming but about providing a sense of  the whole of  something, much
the same way qualitative researchers see the whole picture in their slice of
the case under study. In The Early Works (TEW), Dewey (1967) states:

The poet not only detects subtler analogies than other (men), and pro-
vides the subtler link of  identity where others see confusion and
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difference, but the form of  his expression, his language; images, etc.
are controlled by deeper unities . . . of  feeling. The objects, ideas, con-
nected are perhaps remote from each other to the intellect, but feeling
fuses them. Unity of  feeling gives artistic unity, wholeness of  effect, to
the composition. (p. 96)

So for Dewey, especially in TEW, imagination was highly valued and was
explained in terms of  feeling. In 1931, when Dewey delivered the first of  the
William James lectures at Harvard, the subject was that which became
AAE. He was roundly criticized at the time. Most problematic was Dewey’s
suggestion that art is about communication and experience. How history
changes us! It would be very difficult today to find someone to disagree with
the wisdom of  Dewey on this point. Dewey refused to separate art from ordi-
nary experience. He said that the artist should “restore continuity between
the refined and intensified forms of  experience that are works of  art and the
everyday events, doings, and sufferings that are universally recognized to
constitute experience” (Dewey, 1958, p. 97). The qualitative researcher is
involved in this artistic activity because he or she must describe and explain
the lived experience of  participants in his or her study. I have written (2008)
on the clarity of  art as experience and that we are always looking for that
which is beyond the obvious. That is the artist’s way, the dancer and chore-
ographer’s way, and the way of  the qualitative researcher. Furthermore, the
notion of  developing habits of  mind that Dewey spoke of  and wrote of  in
1938 still resonates for me today. Although he was writing about logic, the
main idea of  making your mind work is important. It pertains to the dancer
and the yogi for mind and body union. In fact that word, yoga, means union
and is interpreted as union of  mind and body.

I ask the reader’s indulgence here as I try to make the ordinary activities
described in this text evocative of  Dewey’s notions in order for the prospec-
tive qualitative researcher to eventually become aware of  a critical
approach to art and research as experience. This is the only way that makes
sense for me. But even those who may not wish to revisit Dewey’s ideas on
art as experience or on habits of  mind can certainly find points of  integra-
tion and connection in whatever other theoretical framework is used to
guide their research.

For the purposes of  this text, the description and observation exercises
relate to the field-focused nature of  the work and to developing the habit of
observing, seeing, and writing about that experience. The role of  the
researcher exercises relate to the self  as research instrument and to devel-
oping the creative habit. The interview exercises relate to the interpretive,
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expressive nature of  this work, the presence of  voice in the text, and devel-
oping this habit and writing about it. The analysis of  data exercises and
Internet inquiry exercises relate to the points of  coherence, insight, and
utility. As an umbrella for all this, narrative writing is the key to communi-
cating purposes, methods, findings, and interpretation of  the study and
developing the habit of  using the brain for analysis and interpretation. In
addition, any use of  poetry found in the interview transcripts or documents
also fall in this frame. In fact, photography, video, or any web-based inquiry
can also fall into the creative habit and analytical habit of  mind. I ask all my
students to be above average in writing ability, among other things, in order
to complete a qualitative dissertation and subsequent qualitative work. The
arduous habit of  writing of  course demands critical thinking. Here again,
the researcher as research instrument must be actively involved in develop-
ing insight, creativity, acute observation, sensitive interviewing, and all dig-
ital techniques to tell the story of  what was found in the research project.
This can most often be achieved through diligent practice.

�� Why Try These Exercises?

Although these exercises are for those who are interested, they are not for
everyone. Not everyone has tapped into his or her artistic intelligence. I am
in agreement with those writers who have found that we all have an artis-
tic side as well as multiple intelligences (see the work of  Howard Gardner),
but I have also found that the learner must take an active role in discovering
his or her artistic intelligence. I am constantly amazed at learners who tell
me that they cannot draw. When we do the drawing exercise in class, they
are doubly amazed that, to some extent, they can draw, and when they
revisit that exercise later, they have to admit that they can indeed draw.
More on that topic will follow when we arrive at that exercise. In addition to
this active stance, the artistic theoretical frame that drives these exercises is
critical, transformative, educative, and ethical. These exercises were created
from a lifetime and career of  reading and action. More or less, these writers
were part of  my dialogue with myself: John Dewey, Elliot Eisner, Myles
Horton, Henry Giroux, Maxine Greene, Joe Kincheloe, and Paolo Freire in
education. Twyla Tharp, Erick Hawkins, Merce Cunningham, and Martha
Graham have influenced my thinking about dance and choreography. Yoga
writers who influenced me are both contemporary, like Rodney Yee, and
historical, like Yogi Sachitananda. Just as the dancer might look before leap-
ing, so the reader of  this text might look with a critical and enlightened eye.
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I must ask the reader to do something that is very difficult: Give up one view
of  the world and imagine another.

In other words, just because there are exercises for all levels, this does not
mean that in the final product, that is, the creation of  a work of  art and sci-
ence, it will be easy. It takes persistence, determination, preparation, pas-
sion, diligence, and above-average writing skills to do all this. Nevertheless,
I purposely chose to write in a clear, descriptive, narrative style. I write in
ordinary language and in my voice for the following reasons:

1. To disrupt what some have called academic writing, which distances
the reader from what is written and denigrates the reader’s experience.
Academic writing often excludes many people who want to be part of  the
conversation. By eliminating thick jargon and tired phrases, we open the
space for a creative use of  ordinary language. Thus, more people may read
our stories.

2. To educate and engage the reader, who may not, up to now, have had
an interest in qualitative research. I am writing both for people who love
qualitative research and those who think they hate qualitative research. In
addition to this, I like to educate my coworkers. I often tell my students that
they must show all the texts they have read to the professors who sit on their
committees if  for no other reason than to let those members know of  the
vast array of  written texts about qualitative research. Another point of  edu-
cating is to make the learner aware of  the amount of  time, money, and
energy involved in the undertaking of  a qualitative study. (See Appendix J
for the recent documentation of  the cost of  a recently completed qualitative
dissertation for example.)

3. To inspire the reader to go further and read the writings on theory and
practice in qualitative research. Students who are turned on to qualitative
research purchase all the texts referred to in whatever they are reading on
the topic at the moment. They also join discussion groups and LISTSERVs,
and they scan dissertation abstracts regularly for the latest qualitative dis-
sertations. Later in this text, you will find numerous examples of  web-based
resources to inspire further study. In fact, since the second edition of  this
book, Internet inquiry has evolved into a mainstream research genre in
many fields, and that will be discussed later in this third edition.

4. To demystify the research process by the use of  ordinary language,
thereby opening up the pool of  researchers in our field. In a very real sense,
qualitative research is contributing to a more democratic space for doing research.
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As in the past, currently, the language of  quantitative research is off-
putting to many students, and as a result, educational research at least has
been disavowed or overlooked. For too long, research has been cloaked in
secrecy and jargon, and behavior to keep things hidden has been the rule.
We call it the curse of  the ivory tower. In addition, when research reports
are published with all the jargon and formulas, there is a distancing of  the
reader from the report. Here, in this paradigm, the reader is part of  the
report because it is made understandable. With the questions of  the post-
modern era forever before us, we have no choice but to deconstruct and
demystify the research process. One way that qualitative researchers are
ahead here is that we already value and use ordinary language. We already
value ordinary people in ordinary life. We want to describe and explain the
social world. Some researchers even go so far as to hope for a better world
through application of  research findings. We are researchers of  subjectivity
and proud of  it.

5. To democratize the research process. Qualitative research techniques
open up the process of  research to many more researchers who take respon-
sibility for the rigor and high standards of  this work. Consequently, there is
less emphasis on only a few elite individuals taking ownership of  these
approaches. In this postmodern era of  constructivist models of  learning
and teaching, which open up knowledge acquisition, qualitative research is
a part of  opening up all research processes to those previously excluded
from the conversation. The Internet and all its strengths and weaknesses
have given us a new and bold democratic path. The wiki world, for example,
invites the viewer to add content with verification to a knowledge base, such
as Wikipedia. Our job is to be critical agents who tune our bodies and minds
to adhere to the rigor of  qualitative research methods and to disseminate
the research findings with care, with precision, with ethical awareness, and
with authenticity. This is in short taking part in the democracy of  the
research process.

�� How to Use This Book

The whole idea of  this text is to get the reader to stretch. These exercises
should get you started in the actual experience of  doing observations and
conducting interviews. After all, fieldwork is mostly work, so you must
strengthen your body and spirit to do it well. You may wish to scan the book
before beginning the exercises. I begin with observation exercises in order
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to force you into another way of  thinking about and seeing the world. Think
of  these exercises as making you a stronger, more flexible, and more fluid
researcher, just as the dancer becomes stronger, more flexible, and more
fluid after stretching. Likewise, the practice of  yoga, if  done correctly, can
strengthen body, mind, and spirit. There is a regularity and discipline to
fieldwork, much like that of  dance and yoga, and these exercises are pro-
gressive in difficulty in each of  the major sections.

The exercises provide a process for developing skills in the main tech-
niques of  qualitative research methods, that is, observation and interview.
The shape of  these exercises developed over time and will continue to
develop. In dance, there are no static points. Likewise, in qualitative
research, there are no static points, only reshaping the approach and con-
tinually questioning and analyzing. The reader may also notice that many
of  these exercises refer to the arts in order to broaden the conversation and
thinking about the research process. I have always found that my own
background in drawing, photography, drama, and dance has provided the
foundation for activities that eventually provide access for many students to
improve as interviewers and observers of  the world. For me, research is alive
and active. It is the most exciting use of  many ways of  looking at and inter-
preting the world. I hope these exercises will convey a portion of  that enthu-
siasm for knowing. By the way, enthusiasm and passion for your research
project is essential to sustain you in the many hours of  labor in the field.
Fieldwork is indeed hard and demanding work after all is said and done.
This work needs to be documented, and a favorite and emancipating way to
do this is through writing a reflective journal while reading this book and
doing the exercises. Starting in the next chapter, and at the end of  every
chapter, you will be asked to compile entries through various exercises in
journal writing. Thus, after reading and working through the exercises you
select, you will have your research reflective journal started as a test drive,
so to speak, for your actual dissertation or other research project.

�� The Audience for This Book

This text is for anyone who wants to practice the two most prominent tech-
niques used in qualitative research projects: interviewing and observation.
At the same time, writing skills and digital inquiry skills go hand in hand
with these two cornerstones of  our work. In addition, some exercises
included in the text are for the purpose of  developing a stronger awareness
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of  the role of  the researcher through writing, reflecting upon ethical issues
in qualitative work, and developing the creative habit. I have become aware,
since the first edition of  this text, that it is also for teacher-educators and
teachers in training. Because the field of  teacher education relies on action
research, critical case studies, and teacher research, this book may assist
those members of  the educational community. As an educator, I would
include the group of  students of  research as a major portion of  the audience.
Colleagues who wish to practice qualitative research methods are certainly
included as well. May the reader of  this text have a passion for disciplined
inquiry, a high tolerance for ambiguity, a rich imagination, an open mind
toward ordinary language usage, and a very good sense of  humor.
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